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CHAPTER I 
INTRODUCTION 
The d,uties or duty areas of .a vocational agriculture teacher are 
numerous and extend fa't' bey9nd his classroom activities with high school 
st4dents. Just a·few of the.other areas in.which. a vocationa.i agricul-
ture teac~er will work are· those·. of young and adult ·farmer. education; · 
cooperative off~farm training programs; Future_Farmers of America activi-
ties; supervised farll!ing programs; public relations and others. Teachers 
have their favorite duties at .which they prefer to spend most 'of their 
time. The attitude of the teacher~ toward thei't' various duties will 
vary, and generally, their attitudes will be more favorable toward the 
duty to which they allow more time. 
One of the duty areas which recently received additional emphasis 
in vocational agriculture was that of .young and adult farmer ed,ucation. 
This emphasis was. spelled out' in .. the Vocational. Education Act of 1963 
and the 1968. Amendments to that act when it was stated t~at .their pur-
pose was:. 
• • • to maintain, extend and improve existing programs 
of vocational educati.on • • • so that persons of all 
ages in all connnunities of the state • • • those who 
have.already entered the labor market .but need to up-
grade their skills or learn new ones • • • will have 
ready access to voc.ational -training O't' retraining 
which is of high quality, which is realistic in the 
light of actual or anticipated opportunities for 
gainful employment, and which is suited to their 
needs, interests, and ability to benefit from such 
~raining (21). 
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The complexity of modern production agriculture demands that a farm;-
er must keep abreast of the current developments if he is to survive and 
remain in business. This task is almost: an impossible one for the indi-
vidual, and only through group effort .• can he have access to some of the 
newest information in this everchanging field of production agriculture. 
This is whel;'e the young farmer organizat;ion, one,of the duty areas for a, 
v~cational agricult:ure teacqer, plays a vital role. 
The·yoti:ng and adult farmer educational program came into existence 
with passage of the Smith-Hughes Act of 1917 in which the need for voca"":' 
tional educat;:ion.for farmers was indicateq·by.the statement.that: 
• • • such education shall be .of less than college grade 
and be design,ed to meet the.needs of persons who have 
entered upon.or who are.preparing to enter upon the work 
of the fa:rm (21). 
The requirements. by states concerning this program have varied con-
. siderably.· Some have eat:ablished a minimum number of hours annually to 
be·devoted to young and adult farmer education, while other states ·have· 
. . . 
no _specific .requirements, except that educational programs should be 
offered throughout the year. The type of _program offered by.the voca-
tional agriculture teacqer in this area is affect:ec;l by his attitude 
towal;'d this duty. Those.wqo favor.young and adult farmer education gen-
erally maintain 'some type of program on a continuing basis in this area. 
Those whos.e attitudes are less favorable toward this duty are .not apt to 
have.a program of any great magnitude, but will only become involved 
enough to just get by and meet miniml,llII. state requirements. 
Statement of .,the Problem 
Y<;lUng farmer organizations have been in existence for many.years in 
. . 
such states as Ohio; Pennsylvania, California, Texas and Virginia, as 
well as some other states. The Young Farmer Association of Oklahoma 
came into existence in November, 1969. 
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The purpose of this organization is primarily to continue education 
in agriculture for y0ung farmers. It serves as the parent organization 
for local chapters which are organi.zed for the same purpose, as well as 
for leadership training, community service, and family recreation. The 
idea of these organizations is that all activities will be carried out 
on a,regular, systematic basis. 
There have been numerous vocational agriculture departments within 
the State of Oklahoma with young farmer.organizations for many years. 
However, there had not been any unity or coor4ination among the many pro-
grams until the recent formation of the state association. 
There are many charac.teristics of the vocational agricul,ture teacher 
which can,have.an effect on his attitude toward the yo~ng farmer orgq.ni.., 
zation. Some of these are his persona:j.ity, age, tenure at present school' 
and competence. The above factors are all important, but perhaps are. 
not as important as the relationslJ,ip between vocational agriculture 
teachers' attitudes toward coordinating and advising the young farmer 
organization in relatio.n to his attitudes toward his other duties. It 
seems reasonable to .assume that their attitudes toward this duty will 
definitely have an effect on their levels of performance in this area. 
Therefore, a study of these attitudes and their relations}J.ip to the vo-
cation~! agriculture teacher's attitude toward his other duties should 
prove helpful in designing courses of yqung farmer education for pros-
pective vocational agriculture teachers. Also, a·rank order of priori-
ties of duties can serve as an indicator of th.e teache:r' s duty prefer-
ence. Any discovered attitudinal·relationships will be beneficial in 
student advisement. 
Vocational agriculture teachers are keyindividualsinfl,uencing the 
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success or failure of young.farmer organizations. There are instances 
in·conununities where vocat:f,.onal agriculture.teachers.have tried in vain· 
to form young farmer organizations. After a teacher change in the com-
munity, a new teacher may often form a young farmer.organization without 
any apparent difficulty. The reverse has also been true where successful 
young farmer organizations have become inactive after a change of 
teachers. An apparent facto.r involved could be the attitude of the 
vocational agriculture teacher toward his responsibilities for coordin-
ating and advising a young farmer organization. 
Purpose of the Study 
The major purpose of .. this study is to identify the relat:ionship 
between the vocational agriculture teacher's attitude toward coordinating 
and advising the young farmer organization and his attitudes toward his 
other duties. Further study of these attitudes should indicate an 
evaluative, an activity, and a potency measure which will give a more 
detailed rating of the. factors in the above categori.es. A rank order of· 
priorities of .their duties as a vocational agriculture teacher will be . 
established, as well as a self,-evaluation scor~ of their success in each 
of these areas. This information can be used for designing young and 
adult farmer education classes for both undergraduate and graduate stu-
dents, primarily in the field of agricultural education. The relation-
ship of th.ese attitudes will be helpful in advisement of student 
teachers. The rank order of priorities can be used in structuring course 
content, whi;le the self-evaluation score will be helpful in determining 
the areas in.which the vocational agriculture teachers are strong and 
the areas in which they are weak and need additional work .. 
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Objectives .of the Study 
In .order to accomplish the major purpose .of the study, the following 
I ' . ' • ' • > , 
specific objectives were formulated and ser,ved as guidelines for the 
design and conduct of the investigat;ion: 
1. To determine the attitude of the vocational agdc;ulture · teache.r 
toward each of · the fo_llowing selec.ted major duty areas: 
a. coordinating adu+t education i~ voa1:1:dtmal agricu+ture " 
b. directing all classroom activities in vocational agriculture 
c. directing off-farm occupational,. experience programs 
d. engaging in ,comm'l,mity relations activities . 
e. co~rdinating and advising the .Young Farmer Organization 
f. advisiµg ~he Future Farmers of America 
g. directi~g activities for contests 
h. directing activities for fairs and shows 
i. directing supervised far,ming programs 
j. teaching agricultural mechanics 
k. engaging in , teacher improv,emen t 'ac ti vi ties 
2. To sub-divide the attitudes in .each area .into evaluative (good-
bad), activity (active~passive), and potep.cy (weak-strpng) factors. 
3. To obtain a self-evaluation score .of ·success from the vocation~ .. - '' ' .. 
al agriculture teachers on each of tl;ie eleven ~ selected duty areas., · 
4 . To establish a rank order of pi;-iori~ies based on -attitude~ 
5. To establish a rank order of prioriti.es based on self-evaluation 
of succe~s. 
6. To determine .the relationship between the. vocatioIJ,al agr;lcul""' 
ture teacher's attitude ,toward coordinating and advising the young farm-
er organization aµd his attit;udes toward his other duties, 
6 
7. To determine the relationship between the attitude of the voca":" 
tional agriculture teacher toward his duties and.his self-evaluation of 
succei;is. 
Definition of Terms 
Certain words and terms used in this study need to be defined in 
accordance with the way they.were.used. 
Duty Areas: That cluster of tasks that are closely related and 
involve a variety of activities which a vocational agriculture teacher 
performs. 
Young Farmer.Organization: An organized series of-educational, 
leadership, recreational and community service activities for young 
farmers. 
Young Farmer: For purpose$ of holding dietrict and state offices, 
a man under 41 years of age who is actively engaged _in the business of 
f~rming or.related agri-busines9. · As a local chapter participant, no 
restriction regar~ing age is observed. 
Attitude; How a.teacl).er feels toward certain duties of a vocational 
agriculture teacher. 
Scope and Limitations of .the Study 
This study was conducted during the spring semester of 1971. An 
attempt was .. made to reach all of the vocati.onal. agriculture. teacl?,ers. in · 
the State of.Oklahoma, However, only those vocational agriculture 
teachers in attendance at the P.I. Group meetings were included in this· 
study. No attempt wa~ m,ade to c~ntact those who were absent. 
The-investigator chose to administer the instrument at the P,I, 
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(Professional Improvement) meetings of the vocational agriculture teach-
ers. Instructions were given orally, An att;empt was made to attend 
these meet;ings in each district with .the District Supervisor. When this 
could not be dorte, the District Supervisor filled in for the investiga- · 
tor. 
The· study was limited to obtaining the attitudes of the vocational 
agriculture teachers toward the.eleven dut;y areas aI).d to determine if 
any relationship existed between. any of· these atti,tudes and· that of the .. 
responsibility of.coordinating and advising a young farmer organization. 
The rank order of priorities of duties was based upon the mean attitude 
scores of the teachers. The self-evaluation score of success for the 
duties was used to compare with the attitude mean.score in that duty area 
and to determine the relationship between these, 
Assumptions Basic to the Study 
The following assumpt;ions were acc;epted by.the investigator fc;>r the 
purpose.of this study: 
1. That t;he eleven duty areas selected are major duty areas, 
2. That t:he instructions given by the district supervisor in the 
absence of the investigator are similar in nature and effect·as those 
given by the investigator. 
3. That teacher responses are valid and reliable, and that the 
instrument does measure what it purports to measure. 
CHAPTER II 
REVIEW OF LITERATURE 
The purpose of this chapter is to present some, background infor~­
tion for this stud:}'• The review will involve some reseaJ;ch studies, , 
relate some developm~nts. pertinent to this study, and cit~ some opinions 
of recognized authorities in the field. The four major areas to be. 
covered are the history and development of the young farmer organization, 
the young farmer organizaiion as a duty of vocational agriculture teach-
ers, some selected characteristics of vo'cational agriculture teachers 
and their effect on successful young farmer organizations, and a brief · 
review of attitudes and their relationship to teacher duties. 
The-History and Development of the 
Young Farmer Organization 
Vocational education in agriculture came into existence with pass-
age of the Smith-Hughes Act of 1917. Included in vocational education 
in agriculture were young and adult farmer education. As time passed, 
it became apparent that many of the young farmers who attended the 
special young and adult farmer classes were.former vocational agricul-
ture. students and Future Farmers of America members. A need was felt by 
many of these groups to have some kind of organization to bridge the gap 
between the Future Farmers of America and farm organizations which were 
primarily composed of adult farmers. This was especially true after 
World War II with the return of veterans who participated in the many 
educational programs designed for them. 
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Many local groups began .. to organize FFA Alumni and similar organi-
zations. Ekstrom and McClelland (9) reported that the first Young Farmer 
Chapter to be organized was in Ohio in 1921. Others soon fo,llowed in 
Ohio as well as in other states. The authors reported that the first 
state a~sociation of young farmers to be.organized was that of California 
in 1936. Other states soon followed this trend. 
In the. late 1930's and 1940's several states organized state asso-
ciations for young farmers. Ekstrom and McClelland (9) reported that by 
1949 Utah, New Jersey, Arkansas, Pennsylvania, South Carolina, and 
Hawaii had organized. 
These youn,g farmer organizations were formed for t~e purpose of 
continuing education in agriculture, leadership development, community 
service, and fa1dly recreation. This organization provides an opportun-
ity for farmers to become informed about technical advancements in 
agriculture, and farmers may acquire new and additional training in the 
many areas of agriculture (31). The constitutions of the state associ-
ations state that the primary purpose of the organization is for contin-
ued education in vocational agriculture. 
According to the Operations and Procedure Manual for Agricultural 
Education of the Oklahoma State Department of Vocational and Technical · 
Education (18), each vocational agriculture teacheris required to pro-
vide a minimum of 20 class hours of adult and/or young farmer class 
instruction per year. It is strongly recommended that a. local young 
farmer organization be used as a tool for working with young farmers in 
providing this education. 
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Wilkey (30) and Ekstrom and McClelland (9) reported that in1948 
and 1949, the Agricultural Education Section of the American Vocational 
Association Convention devoted time for discussion concerning a national 
organizatio'Q of young farmers. Committees were appointed to consider 
the issue. According to. Naugher (17), forty supervisors and teacher 
trainers in agricultural education, representing 34 states, met in Kansas 
City, Missouri, on October 14, 1949. · After a full day of deliberating, 
they voted not;: .to attempt;: a national organization at that time. However, 
they did reconnnend that the situation be kept under advisement for fur-
ther study and possible future.consideration. 
Carpenter and Rodgers (8), concerning young farmer education, state: 
••• it is apparent that the young farmer program 
has had as its central purpose providing educational 
assistance to those.who are in the process of becom-
ing established in farming. 
A national training institute which attracted ·well-known people 
from state departments of education, colleges, aI).d local schools gave 
renewed emphasis to young farmer education. The following are some of 
the con.clusions taken from the conference report: 
1. The need for a program of continuing education 
for yqung farmers is greater than ever today. 
2. Recruitment of young men leaving high school 
and/or entering agricultural occl,lpations,is essen-
tial ·to program growth and enhances the economic 
and social development of those being recruited. 
3. A functional organizational structure greatly 
enhances the value of educational.programs for 
young farmers. 
4. One of the greatest deterrents to program devel-
opment in young farmer education is the shortage of 
well-prepared teaching personnel, 
5. There is a need for more cooperation among states 
on the preparation of educational materials to mini-
mize duplication of effort,. 
6. Program effectiveness can be greatly improved 
through cooperation with pther agricultural and 
community agencies inter.ested in young farmer 
education. · · 
7. Additional research is needed to gain knowle.dge 
concerning critical.factors involving young farmer 
education. 
8. Well-designed pilot programs are bac;lly needed, to 
te.st new "systems" approaches and new technological 
devices employed in young farmer education. 
9. Attention should be given to developing more 
realistic approac:.hes to evaluating the effect:i,veness 
of young farmer educational pt;"ograms (8). 
At the present ti.me, there are approximately fifteen states whi.ch 
have organized state associations of young farmers, Included is the 
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Oklahoma Associi;ttion, with 63 chartered chapters, which was organized in 
November, 1969. 
There is no national organization. A National Young Farmer Insti-
tute is held annually, however, for t'tlro to three days at a different 
location for the pur.pose of bringing young farmers together for equca-
tional programs, exchange of ideas, and a tour of some agriculture facil-
ity. 
The Young Farmer Organization as a Duty 
of Vocational Agric:.ulture Teac:.hers 
The duties or duty areas of the vocational agriculture teacher are 
numerous and vary to.some.extent from one area of the country to another. 
Some changes have occurred from the beginning of vocational agriculture 
llntil the present, but many of the duties have not changed. Since the 
passage of the Vocational Education Act of 1963 and the 1968 Amendments, 
some changes in.duty areas have occurred and the emphasis has·shifted 
among these areas. 
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Numeroµs duties of vocational agriculture teachers have been out-
lined by Phipps (21), whose books have been used by agricultural teacher . . 
educators for many years. The principal duties c:i,ted by Phipps can.be 
summarized as follows: (1) clat;i~room ac ti vi ties, (2) supervised f a+ming 
programs, (3) farm mechanics act;ivities, (4) Future Farmers of America, 
(5) young farmer program~, (6) adult farmer education, (7) off-farm 
occupations, (8) professional improvement, (9) public relations.pro-
grams., anq (10) guidanc~ and placement. 
Basinger· (4), in a study conducted in Ohio, and ·Bailey (3), with a 
simiJ,.ar study in Alabaip.a a year later, had·schoql·administrators eval-
uate their vocational agriculture teachers. in ten areas of compete·ncies 
which can 'f:?e called duty areas. These duty areas we:t;~: ( 1) general 
school program, (2) profe!iJsional improvement;' (3) physical facilities, 
(4) classroom ~eaching, (5) scho~l ap,d co1111I1.unity .relations, (6) Future 
Farmers of America, (7) supervised-farming.programs, (8) guidance and 
counseling, (9) !ong~time programs of vocational agriculture, and 
(10) adult·and young farmer programs. Bailey (3) added an eleventh area, 
that of program evaluation. 
In a Texas study conducted by Brown. (6), six duty areas were used 
to determine the attitudes and opinions held by teacb.ers of ·vocational 
.;igriculture and their.administ~ators'regarding selected areas of the 
vocational ag+icu~ture program. These areas were: (1) young and adult 
farmer education, (2) Future Farmers of Americ~ organization, (3) ad-. 
ministration, (4) curriculum and instruction, (5) facilities and 
equipment, and (6) supervised farm training programs. 
Ten roles of vocational educatio~ teac;hers, which il~clu4e vocation-
al agriculture.teachers, were identified by Sutker, Egermeier aI).d 
\ 
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Twyman (28) in a study in Oklahoma.which involved an exploratory analy-
sis of the roles and role.conflicts of these teachers. These roles were 
listed as follows: (1) seeking advice in curriculum orientation, 
(2) developing curri~ulum; (3) choosing methods and procedures of 
instruction, (4) influencing recruitment and assignment of students, 
(5) assisting on post-high school placement of students, (6) establish-
ing working conditions and facilities, (7) arranging financial matters, 
(8) relating generally with local ·and state·administrat;:ion, (9) devel-
' oping the image of vocational educa~ion, and (10) seeking in-serv:f,ce 
professional development. 
Guiler(ll)~ an agriculture teacher educator at Ohio State Univer.,. 
sity, in a five-year study to determine the self-perceived abilities of 
beginning teachers, used the following ten areas of what·he termed basic 
competencies: (1) advising Future Farmers of America, (2) planning 
physical facilities, (3) pursuing professional improvement, (4) pro-
meting public relations, (5) developing occupational experience prd-
grams, (6) teaching and program planning, (7) conducting guidance and 
counseling activities, (8) improving relationships with school and· 
administration, (9) teaching agricultural mechanics, and (10) conduct ... 
ing young.and adult farmer programs. 
The Joint Committee of t;he U.S. Office of .Educat;ion and the American 
Vocational Association (14) listed six ~ajor program objectives for 
vocational ani;l technical education in agriculture. These are: (1) to 
develop agricultural competencies needed by individuals engaged in.or 
preparing to engage in production agriculture, (2) to develop agricul-
tural competencies needed by individuals engaged in.agricultural occupa-
tions.other than production agriculture, (3) to develop an understanding 
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of an appreciation for career opportunities in agriculture and the pre-
paration needed to enter and progress in agricultural occupations, 
(4) to develc:>P the ability to secure satisfactory placement and to 
advance in agricultural occupations through a program of continuing 
education, (5) to develdp those abilities in human relations which are 
essential in agricultural occupations, and (6) to. develop the abilities 
needed to exercise and follow effective leadership in ful,.filling occupa-
tional, social, and civic responsibilities. These program object:Lves 
can be interpreted to be duty areas of the vocational agriculture 
teacher. 
In the Student Teaching Manual (27) of the Agricultural Education 
Department at Oklahoma,State University are lhted ten areas in which a 
student teacher should receive experience and gain competence. These 
areas are: (1) appraising the educational and agricultural needs of 
high school students and adults, (2) teaching high school students, 
(3) teaching young and adult farmers, (4) participating in school'and 
community affairs, (5) counseling students, (6) planning and organiz-
ing physical facilities of vocat;:ional agriculture departments, (7) de-
veloping and internalizing the ethical standards and ideals best 
characterizing the teaching profession, (8) further clarifying the aims 
and object;:ives of the formal and informal patterns of adult education in 
our society, (9) developing a fuller understanding and greater appre-
ciation of the important role of the vocational agriculture teacher in 
' ' 
the local community, and (10) better understanding the important role 
of related agricultural organizations and business to the .soci.;tl and 
economic welfare of the local community. In order for the student .. 
teacher to gain experience in the above areas, he must perform and become 
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involved in these areas. He will do this under the direction of the 
cooperating teacher. These duty areas were developed by the teacher 
educators at Oklahoma State University and by the cooperating vocational 
agriculture teachers in the state. 
In summa+y, numerous du ties or duty areas were .. suggested by the 
writers who were from.a broad geographic area. There was some variation 
a~ong the duties reported by the authors; however, some of the more com-
mon onee reported by most were: (1) classroom teaching activities, 
(2) Future Farmers of America, (3) young farmer program, (4) adult 
farmer education, (5) public relations, (6) guidance and couneeling, 
(7) planni11g physical facilities, and (8) program and curriculum plan-
ning. It should be noted that young and/or adult farmer programs were 
listed as a duty by all the writers who. listed duties for vocatio~al 
agriculture teacbers. 
Selected Characteristics of Vocational 
Agriculture Teachers and Their Effect 
On Successful Young Farmer·· 
Organizations 
The vocational agriculture teacher is usually the key person who·. 
will influence the success or failure of a young farmer organization. 
His characteristics will become an integral part of this influence. 
Some·of the.s~lected characteristics ii:icluded in this review are his 
attitudes, personality, age, tenure at present school, and competence, 
Attitudes 
All of the above factors can contribute to the. teacher's attitude. 
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His attitude toward a young farmer organization can be influenced by his 
past experiences. Pritchard (24), in a study of 32 beginning teachers 
of vocational agricul·ture in Oklahoma, reported 22 favorable teacher 
attitude responses to adult education; He indicated that this could be 
due to their .perception of a need. for adult education. 
Personality 
The personality of the vocational agriculture teacher will be an 
influencing factor in the success or failure of a young farmer organiza-
tion. Price (23), presently serving as Head of the Agricult;:ural Educa-
tion Department ..a.t Oklahoma State University, implied that the occurrence 
of.young farmer organizations was due to a strong motivating force, 
extroverted personality o~ initiative of the vocational agriculture 
teacher• Myers (16), who is the Coordina~or of Vocational Agriculture 
in Virginia, concerning young farmer organizations.stated: 
To be succe~sful, the teaqher must like his work, 
possess enthusiasm and impart it ·to others, be a 
wise counselor, and realize that much teachi~g is 
done by precept and example. 
Characteristics 
A study in Texas conducted by Jackson (13) concerning 27 vocational 
agriculture teachers with young farmer organizations, gave the results 
of a,rating of their characteristics by their superintendents. Seventy 
percent of the teachers were rated as excellent or very good in the 
following categories: (1) willingness to work, (2) dedication to work, 
(3) character and morals, (4) dependability, (5) cooperation, (6) sin-
cerity, (7) determination, (8) adaptability, (9) attitude toward 
fellow workers, (1) enthusiasm, (11) initiative, (12) judgment and 
common sen.se, (13) promptness, and (14) sense of htimor. · 
The. age of the teach~r has not appeared to be a factor that .. entered 
into ~he success or f~ilure·of fo~ng young farmer organizations. 
AU.ison (l) studied twelve vocational agriculture teachers in western .. 
Oklahotmi.who had young farmer organizations• He found their average age 
to be 28 years~ Price (23), in a study of Oklahoma .and Pennsylvania 
young farmer organizat::l,ons, found no significant differences. in the ages. 
of teacb.,ers _with successful young farmer organizations and those without 
organizations. 
Tenure 
It seemed reasonable to assume that a long tenure at the present 
school would be an important facto.r conce~ing succ~ssful formation of 
young farmer. organizations·. However, there was no association between 
tenure.of the vocational agricu!ture teacher and the occurrence of young 
farmer organizations. reporteci by Price (23). Ailison (1) reported ·that' 
the teachers had .been employed at ·their present schools. for an average 
of 2,? years and had been teaching an average of .3.4 years. 
Grades 
Undergraduate grades.have been,considered as a possible factor which 
could influence competence. How~ver, the investigation condu~ted by 
Price (23) revealed no significant c;ii.fferences between tea~hers and. 
their honor grade point averages.in relation to their having or not 
having a young farmer.organization. 
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Graduate Work 
Graduate work .in adult education apparently is a factor affecting 
competency. Price.(23) reported that vocational agriculture teachers 
having young farmer organizations, as compared to those without the 
organizlition, had comp.leted the greater number of hours of graduate work 
in adult education. He also found that Oklahoma teachers with young 
farmer organizations had attended a considerably greater number of work~ 
shops on adult education than had those withoht the organization. 
Student Teaching 
It has been.suggested that student teaching experience in a school 
with a young farmer,organization might be a cont+ibuting factor for 
developing competency in a.vocational agricultl.lre teacher. However, no 
significant·differences were found between those teachers with young 
farmer organizations and those without~ as related to their student 
teaching experience, in the study by Price (23). 
Extra~Curricular Activities 
Extra-curricular activities as an undergraduate is a possible factor 
that could build competence in a teacher. Price (23), in his study, 
learned that teachers who had more.total experience in extra-curricular 
activities as undergraduates were teaching, at that time, in departments 
offering young farmer instructional programs. He found that there was a 
significant difference between teachers with this experience and those. 




Insufficient training or experience.in organizing otit.,..of-school 
classes while in college was indicated as.a primary cause for-not having 
a young farmer organization in an Oklahoma study co'Q.ducted by Forest 
(10). Twenty percent of the questionnaires ret\,lrned from fifty vocation-
al agriculture teachers indicated this problem as primary, while another 
twenty percent.reported it as secondary, A program of .instruction for 
out-of-school groups ranked fourth as a factor for pre":'service training 
for prospective teachers, and the same factor ranked fourth as a problem 
for beginning teachers. 
Guiler (11), in a five-year study conducted with beginni'Q.g teachers 
in Ohio, had the te.achers rate themselves according to their perceived 
abilities. At the beginning of the first year, .conducting young and 
adult farmer programs received an average rating of 2.2 on a.7.0 scale. 
These same teachers, at the.end of the first year, rated themselves at 
an average.of 4.7 in this same ability. Guiler stated, " ••• that the 
increase in confidence of new teachers stems from the fact.that after a 
year of .experience they are more sure of what they can do." 
In.summary, several factors were reviewed that col,lld be considered 
as characteristics of a vocational agriculture teacher. The personality 
of·· the teacher was found to be an important factor in determining his· 
success in forming a young farmer.organization. Age.of the teacher and 
tenure at his present school were not .. influenti.al factors· involved in 
the success or failure for forming the51e organizations. 
Competence of the teacher seemed to be important·and there we:t;'e 
several, factors _that .could be considered· under this topic. Undergraduate 
grades a'Q.d student teaching experience were not influencing factors; 
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whereas, graduate courses in adult education, workshops in the same 
field, and experiences in undergraduate extra-curricular activities were 
related to teacher competence. Attitude of th.e teacher toward the young 
farmer organization and towa:i;:-d the duties of the vocational agriculture 
teacher.and the relationship of these attitudes could be a very important 
factor, but very few studies have been conducted on th.is subject. 
Attitudes and Their Relationship to 
Teacher Duties 
The subject of ''attitudes" has been studied for many years and 
numerous articles on this topic are avaiJ,.able. Studies of all types 
have been conducted on the subject. Instruments have been developed in 
an attempt to determine attitudes and changes of attitude. This review 
will be limited to definitions of attitude. 
Attitudes are based upon experience. accor.ding to Allport (2) who 
stated: 
An attitude is a mental and neural state of readiness 
organized through experience, exerting a directive or 
dynamic influence upon the individual's response to 
all objects and sttuations with which it is related, 
This definition can be used to explain why some vocational agricul-
ture teachers have a less favorable attitude toward some of their duties. 
Possibly, they have had undesirable experiences in this area. 
Sherif (26) referred to evaluating experience in the following 
definition: 
An attitude may be def.ined as the individual's set of 
categories fo~ evaluating a stimulus domain which he 
has established as he learns about that domain in 
interaction with other persons. 
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Both of the above writers ind.icate that an individual's personal 
experience with objects. and situations will have an . influence upon his 
attitudes. Interactions with other people who are involved in the ex-
perience or situation influence the person's attitude concerq.ing these 
experiences .or situations. 
A person's attitude toward any object will determine his relation-
ship with that object. Hutt~ Isaacson and Blum (12), concerning atti-
tudes ~ .make the following statement: 
GeD,er{'llly speaking, we tend to approach and interact 
to 'stimuli. The individual' s attitudes are present 
but dormant most of the time; but· attitudes are re-
inforced by beliefs and often attract strong feelings. 
This relationship can.also relate to teacl:ling. The.teacher's be-
liefs toward a duty or duty area effect .his attitudes. toward these 
duties and he often expresses himself with strong feelings toward these 
areas.· 
Thurstone's (29) definition of attitudes points out that several 
factors are involved in forming a person's attitude when he stated that 
an attitude, " ••• is the sum total of a man's inclinations and feel-
ings, prejudices or fears, thoughts, and convictions about a specific 
topic." This definition relates some possible reasons for the sometim~s 
unfavorable attitude which a teacher has toward .a new program. 
A similar definition of attitudes c.omes from Hutt, Isaacson and 
Blum (12). They stated, "By attitudes, we mean the beliefs, feelings 
and action tendencies of an individual or group of individuals toward 
obje~ts, ideas, and people." Again, several factors are shown to be 
involved in attitude formation and this statement.indicates a possible 
reason for unfavorable attitudes toward new programs. 
A slightly different approach was taken by Shaw and Wright '(25) 
who gave the following definition of attitude: 
A relative enduring syste~ of affective evaluative 
reactions based upon.and reflecting the evaluative 
concepts and beliefs which have been learned about 
the characteristics of a social object or cJ,.ass of 
socia+ objects. 
Evaluation of objects is stressed in this definition. This defini-
tion could be interpreted to mean that as a person.learns more about an 
object and then re-evaluates his reaction toward this object, his atti-
tude toward.the object could change. 
In.summary, it has been stated that attitudes are based upon exper~ 
iences and the evaluation of. these experiences. People , .tend to respond 
to experiences toward which they have favorable attitudes a-p.d to avoid 
those toward which their attitudes are J,.ess favorable. Also, attitudes 
are based upon a person's beliefs, feelings, and prejudices toward any 
experience .or object. 
Summary 
The literature reviewed covered four areas of investigation deemed 
pertinent to the study. · The purpose, for the review as it was conducted 
was to furnish background information for the study, 
A search through the history of th,e young farmer organization has 
shown that development has been slow, and at present only fifteen states 
are org~nized on a state-wide basis. There is no national organization, 
although.this has been studied, and at times, strongly advocated. A 
National Young Farmer Institute is held annually, however. Staff members 
of the Oklahoma. State Department of Vocational and Te.chnical Education 
strongly recommend that the vocational agriculture teacher use.the young 
farmer organization to meet his contractual requirements for providing 
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young and adult farmer education. 
Duties of the vocational agriculture teacher identified and used in 
this study are basically those di$covered in the .review. Some duties 
were deleted and additional ones were included in an attempt .. to use 
dut;:ies that were more in line with tl;lose performed by vocational agricul-
ture teachers today. A majority of judgments and .findings of the 9-Uthors 
and/or investigators included sponsorship of the young-farmer organiza-
tion as an assumed duty of the vo.cationa+ agriculture teacher. 
Several factors were reviewed that were considered as pertinent 
characteristics to be,noted for a vocational agriculture teacher with a 
successful young farmer organization. These included his persqnality, 
age, tenure~ competence, and attitude. It seems reasonable to assume 
that the attitude of the.vocational agriculture teacher toward the many 
duties for which he acknowledges responsibility will definitely affect 
the degree of his success in each duty or responsibility assumed. 
The review of .attitudes for this study conc;:entrated around the 
assumption that attitudes are based upon eJq>erience and the evaluation 
of this experience~ These evaluations, along wit;:h the bel=l:efs, feelings, 
and prejudices toward any object, constitute the attitudes of an indivi-
dual toward an object. The objects that this study is concerned with 
are the duty areas of the_vocational agriculture teacher. 
CHAPTER III 
DESIGN AND METHODOLOGY 
The primary purpose of this study was to identify the.relationship 
between the vocati.onal agricu.l,ture. teacher' 51 att~tude toward coordinating 
and advising the young farmer organization and his attitude toward his 
other duties •. In order to accomplish this, seven specific objectives 
were formulated and served as guidelines for th,e design and conduc~ of 
the investigation. 
The pul;"pose of this chapter is to describe the design for the study, 
the population, the development.of the instrument used and the method of 
collection and analysis of d~ta. 
Design of the Study 
The de$ign of this·study was descriptive and correlational; that 
is, it was designed to idenufy the relationship between the attitude of 
th,e vocational agriculture teacher toward coordinating and advising the 
young farmer organization and his attitude toward his other duties •. 
Also, the relationship between his attitude toward his dut:i,.es and his 
self-evaluation of success score was determined. 
The Population 
The population for this study consisted of the.vocational agricul-
ture tea.chers in .. the State of Ok:!-ahoma. There were a total of 351 voca-
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tional agriculture departments with 387 teachers in the state. The state 
is di v.ided into five supervisory, districts with the following number of 
departments and teachers: (1) Qentral District, 70 departments, 78 
teachers; (2) Northeast District, 74 departments, 81 teachers; 
(3) Northwest District, 62 departments, 65 teachers; (4) Southeast Dis-
trict, 70 departments, 83 teachers; and (5) Southwest District, 75 de-
partments, 80 teachers. Each district ·is divided into four or five 
groups for professional improvement meetings and are known as P.I. 
Groups. The instrument was administered to the vocational agriculture 
teachers who wel;"e in attendance at a regularly scheduled P.I. meeting. 
The return for this study was 305 of the 387 vocational agriculture 
teachers in the State of Ok_lahoma which represents 78. 81 percent of the 
population. The distribution by supervisory distz:icts. was as follows: 
(1) Central District, 6} of 78 teache.rs, 85.89 percent; (2) Northeast 
District, 70 of 81 teachers, 86.41 percent; (3) Northwest District, 43 
of 65 teachers, 66.15 percent; (4) Southeast District, 61 of -83 teach-
ers, 73.49 percent; and (5) Southwest District,. 64 of 80 teachers, 
80.00 percent. 
The Instrument ·used 
The instrument used to obtain the attitudes of the.vocational agri-
culture teachers was the.Semantic Differential which was.developed by 
Osgood (20). It was s~lected because it is disguised in nature and can 
be. structured to serve the needs of any attitudinal investigation. 
Belasco,' Alutto and Hrebiniak (5) used the Semantic .Differential to 
obtain the attitudes of 625 teachers at two western New York.schools on 
professional activities. They reported a reliability coefficient of 
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.85 for the inetrtunent for their study. 
Sixty science teacher~ were the subjects in·a study by Butts and 
Raun (7), who used, the Semantic J?ifferential to determine change of 
attitudes. They reported from their findings that change in attitude did 
not appear to be relat;:ed to years of teachi1,1g experience and that pre~ 
vious teac,hi1,1g experience .did not appear .. tq be .a relevant contributor to 
attitude change~. 
In his study, Kane (15) us,ed the Semantic Differential to. determine 
attitudes. Seventy-one seniors in elementary education responded to 
seventeen concepts.before and after eight weeks of ·stud,ent teaching 
experience. The objectives of his study were to: (1) compare-attitudes 
of prospective elementary school· teacher.s toward math, language arts, 
scienc~ and social studies, (2) test predictive validi~y of congruity, 
(3) study Semantic Differential structure for equcational concepts, and 
(4) describe the location in semantic .space of the meaning of eacl:i con-:" 
cept. 
Osgood (20) related that the Se11,1ant:l.c Differential can be used to 
measure connotative meanings, those which reflect the.attitqde of the 
individual toward the concept. These concept!:! ma.y be worcis or phrases. 
and are ·developed by the·. investigator who will use the instrt.Unent and 
are structured toward that area for which att;:i,.tudes·are to be obt~ined. · 
The concepts for this study are.duty areas of the vocational·agri-
culture teachers. They were forml,llated by.the investigator and tested 
in ~everal trial studies, which included both.vocational agriculture 
teljlchers and student .teacbers, after -which the concepts were revised,. 
The eleven concepts used were: (1) coordinating adult education in voca-. 
tional agriculture, (2) directix:ig al,l cla~sroom teaching activities in 
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vocational agriculture, (3) directing off-farm occupational experience 
programs, (4) engaging in community relations activities, (5) coordin"':" 
ating and advising the young farmer organization, (6) advising the FFA, 
(7) directing activities for contests, (8) directing activities fqr 
fairs and shows, (9) directing supervised farming programs, (10) teach• 
\ ~-
ing (3.gricultural mechanics, and qi) engaging in teacher improveip.eii.t 
activities. Th~se eleven major duty areas were considered to be in l.ine 
as those most often engaged in by vocational agriculture teachers, '. ~ 
according to the State Supervisory Staff for Vocational Agriculture ancf .. 
the teacher educators of the Agricultural Education Department at Okla-
homa State University. 
Osgood (20) has a list of fifty adjective pairs referred to as 
bipolar traits which can be used to obtain a rating of the concepts. He 
suggests that the person using the Semantic Differential use any adjec-
tive pairs that will best describe his concepts. The following were 
chosen for this study to evaluate the concepts of the vocational agricul-
ture teachers' duties: (1) worthless - valuable, (2) volu1;1tary -
required, (3) effective - ineffective, (4) good,- bad, (5) unneces'"" 
sary - necessary, (6) undesirable - desirable, (7) active - passive, 
(8) 4seless - beneficial, (9) progressive - moderate, and (10) weak -
strong. These ~ipolar traits were set up on a seven point scale, with 
one being low, four neutral and seven high, and were used for all eleven 
concepts. 
Three factors can be analyzed for each concept according to Osgood 
(20). These are an evaluative factor (good·- bad), an activity factor 
(active - passive), and a potency factor (strong - weak). The bipolar 
traits, adjective pairs that are on the opposite end of a continuum, 
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that were used in this study to obtain the evaluative factor were worth-
less - valuable, good - bad, tinc;lesirable - desirable, and useless - bene-
ficial. Those used to obtain the.activity .factor were voluntary -
required, active~ passive, and·progressive - moderate. To obtain the 
potency factor effective - ineffective, unnecessary - necessary, and 
weak - strong were used. 
The attitudes, when·broken down into the three above mentioned fac-
tors, can be plotted on a three-dimensional chart called the Semantic 
Space (20). From this, patterns or clusters of concepts with. similar 
attitudes can be determined. 
An additional rating scale was used with the Semantic Differentialo 
A self-evaluation of success in.each of the eleven duty areas was admin ... 
istered, and the vocational agriculture teachers were to score themselves 
as to how successful they felt they were in each duty. The same con-
cepts were used on this scale as were used to obtain the attitudes of 
the.vocational agriculture teachers toward each duty area. A seven-point 
scale was used with each concept with one being unsuccessful, four 
neutral, and seven.successful. Another page was used as a data sheet on 
which information was collected to determine whether the vocational 
agriculture teacher had a young farmer organization. 
The instrument was printed so that only one concept with its ten 
adjective pairs appeared on a page (Appendix· A). The pages were only one-
half ,.the size of a reg4lar page. An instruction page was placed on 
front of the instrument; 
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Collection of the Data. 
The investigator chose to administer the instrument to the voca-
tional agriculture teachers at their P. I. (Professional Improvement) 
meetings. An attempt was made to attend these meetings in.each district 
with the District Supervisor. When this could not be done, the District 
Supervisor filled in for the investigator. 
All the data.was collected during the spring semester of 1971. One 
P. I. Group did not meet when scheduled, so the instrument was mailed to 
these teachers. 
All instructions were given orally by the investigator or the Dis-
trict Supervisor. Normally, only about fifteen minutes were required 
for instructions and scoring of the instrument. 
Analysis of the Data 
The instrument was hand scored by.the investigator fc;>llowing col;.. 
lection of the data after each P.I. meeting.· A mean score. for each of 
the three factors, evaluative, activity, and potency, was c~lculated for 
each participant. Also, an overall mean attitude score, combining the 
three factors, was calculated. The above mean scores were also deter-
mined for each of the five sup~rvisory districts and for the state as a 
whole. 
The Pearson Product Moment Correlation described by Poph~m (22) was 
used to determine .the correlation between the.attitude.of the vocational 
agriculture te;;icher toward coordinating and advising the young farmer 
organization and his attitudes.toward'his other duties. It was also 
used to determine the correlation .between the attitude of the vocational 
agriculture teacher toward his duties and his self-evaltiation of success. 
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The following formula for ·the Pearson Product Moment WE!.S used 'in -the 
calculation of .the co.rrelation coefficient: 
.i, (X - X) (Y - Y). 
r =. 
The Semantic Space was used t.o display the relationship of the 
attitudes of the ·vocational agriculture t:;eachers toward their duties, 
showing the evaluative, activity, aad potency relationships. The auth-
or's analysis of the Semantic S.pace and 'his judgment were the criteria 
used in grouping and clustering the duties. Th9se duties which appeared 
together in close proximity to each other in Semantic Space were consid-
ered to be a group. Those duties whose·scores on the evaluative activity 
and potency measures, all three, were closely related, were considered 
to be a cluster. Each district and the state Semantic Space groupillg 
was analyzed separately and judged according to its appear·ance. 
CHAPTER IV 
PRESENTATION AND ANALYSIS OF DATA 
The major purpose of this study was to determine the relationship 
between.the vocat:i.onal agriculture teacher's attitude toward coordinating 
and advising the young farmerorganization and his attitude toward his 
other duties. Along with the attidue of the vocational agriculture 
teacher, a self-evaluation of success in the eleven.major duty areas was 
also obtained, 
Data presented in this chapter were obtained from 305 vocational 
agriculture teachers in the State of Oklahoma which represented 78.81 
percent of tb.e population of the Oklahoma Vocational Agriculture Teach- · 
ers. This information was obtained from the teache~s at reguiarly 
scheduled P. I. ·(Professional Improvement) meetings. 
The results of this study are presented in six sections. They are: 
(1) the attitudes of the vocational agriculture teachers toward the 
eleven duty areas; (2) the attitudes as indic<}.ted by evaluative, acti..,. 
vity, and potency factors; (3) self~evaluation of success by the voca-
tional agriculture teachers in each of the duty areas; (4) the rank 
order of priorities placed upon the duties as indicated by Semantic Dif-
ferential and self-evaluation scores; (5) a correlation of the attitudes 
toward the duty areas; and (6) a correlation of a1;:titudss_and self-
evaluations of success. 
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Attitudes Toward Duties 
The attitudes of the vocatiOnal agriculture teachers toward eleven 
major duty areas were obtained with the Semantic Differential. The 
duties were: (1) coordinating adult education in vocational.agricu,l.ture; 
{~)directing all classroom teacl].ing activities in vocational·agricul-
ture; (3) directing off-farm occupational ex:Perience programs; (4) en-. 
gaging in.counm,.inity relations activities; (5) coorc;linating and advising. 
the young farmer organization; (6) advising the FFA; (7) directing 
activities fo.r contests; (8) directing activities for· fairs. and shows; 
(9) directing supervised farming programs; (10) teaching agricultural 
mechanics; and (11) engaging in teacher improvement activities. 
The mean attitude score was determined for each district and the 
state as a whole in each of the eleven designated duty areas. Data pre-
sented in Table I consist of the mean attitude scorer;i, on a seven-point 
scale, toward each of the elev.en duty areas of the vocational agricul..;. 
ture teachers; this for.-each of the five supervisory.districts and, in_ 
addition, the mean attitude scores for the ,state as a whole_. 
On:ly one duty, advising the FFA, listed as number six, received a 
total or state score above6.00. This duty also received scores above 
6.00 in each'cif the dis.tr.icts, which would indicate an extremely favorable 
... -. ~-·. '.. _: ! . ' . 
attitude toward that duty by teachers in all of the districts. A major-
ity of the duties received a score ranging between 5.00 and 5.99, which 
would indicate a moderately favorable atti.tude toward those duties per-
formed by vocational agricu,lture teachers. In two of the dir;itricts, 
Northeast and No:i:1;:hwest, the teachers responded with scores of 4.92 and 
4.96, respectively, for duty three, directing off"'.'farm occupational 
experience programs, which indicates only a favorable attitude toward 
TABLE I 
RESPONDENT -ATTITUDES TOWARD DUTIES BY DISTRICTS AND STATE '· 
DISTRICTS 
DUTIES Central Northeast Northwest Southeast 
1. · Adult 'Education 5 .38 5.18 5.20 5.22 
2. Classroom Teaching 5.71 5.60 5.70 5.56 
3. Occupational Programs 5.18 4.92 4.96 5 .19 
4. Community Relations 6.09 5.85 5.84 5.87 
5. Young Farmer -Or.ganiza.tion ...... 5.65. 5 .14 5.70 5.48 
6. Future Farmers of America 6 .16 6.06 6 .13 6.04 
7. Contests· 5.95 5._74 5.58 5. 75 
8. Fairs and Shows 6.09 5.91 . 5.88. 5.80. 
9. Supervised Farming Program 6.06 5.99 6.06 5.48 
10. Agricultural-Mechanics 5.90 6.02 5.76 5.97 




























that duty. An overall unfavorable attitude was not indicate.d by the 
teachers in any of the districts toward any of the duties. The low-
est.overall attitude score.(5.11) was given t_o.duty number three, direct-
ing off,..fat'lll occupational e-Xperiertceqprograms. Coordin~ting ancl advisin& 
the young.farmer organization, duty £iv¢, received a score of 5.44 on a 
.. ; . ·. ' ... 
state""."wide basis, indicating a moderately favorable. attitude. Duty num-
ber:nine, directing supervised farming programs, received a score of 
6~00 by teachers responding on a.state-wide basis, which in terms of the 
scale used for this s~udy, indicates an extremely favorable attitude. 
However, one distric.t only considered it moderately favorable. A state-
wide scQre of 6.01 was given to duty four, engaging in community rela-
tions activities, again indicating an e:x:treme favorable attitude; how-
ever, ~eachers responding in three of the distdcts only considered it 
as moderately favorable. 
Evaluative, .Activity and Potency Factors 
of the Attitudes 
';l'hrough use of the Semantic Differential,· each attitude was. sub-
divided into three factors: evaluative (good-bad), activity (active-
passive), and potency (strong-weak). Adjective pairs indicating the 
evaluative factor were worthless-valuable, good-bad, undesirable-desi:r-
able, and useless-beneficial. In.indicating the activity. factor, volun-
tary-required, active-passive, and progressiye-moderate were used. 
Effective-ineffective, un~ecessary-necessary, and weak-strong were used· 
to .specify the potency factor. 
Scores for each. of the factors were determined by calculating the 
mean, Mean,attitude range scores were established and interpreted as 
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indicated in Table II. Figures in this section show the relationship of 
the.duties according to the three factors both by each district and by 
the state. 
Central District 
Gontent in Figure I, indicating the Semantic Space for responses 
obtained from teacheJ;"s of.the Central District, does not show any parti-
cular grouping of dut:i,.es. The. duties are· sprei;id out' similarly to those 
of the Southeast.District, except for the placement of duty.nine, direct-
ing supervised farming programs~ For purposes of this study, only o~e 
quadrant of the Sema.J:ltic Space is being used to illustrate the relation-
ship of the duties according to the three factors since all,. of the duties 
are located in this quadrant (Appendix: B). 
However, in collecting these data, three clusters of duties were 
identified, comprising those with similar scores in a],.l three factors 
resulting in close proximity in Semantic Space •. The firs~ cluster iden-
tified 11 l 11 coordinating adult education in vocational agriculture, rated 
as moderately good, active, and strong; and 11 311 directing off-farm 
occupational experience programs, rated·as mode~ately good; slightly 
active, and moderately strong. In the second cluster are grouped. 
11 411 engaging il;l community relations· activities, 11 711 direc tiJ:lg ac ti vi ties 
for contests, and 11811 directing activities for fairs and .shows, all 
valued eJ1:tremely good, moderately active, and .extremely strotlg. The 
three.duties falling into the third clus~er pattern are 11611 advising 
the FFA, 11911 directing supervised fa:i;ming programs, and "1011 teaching 
agricultural mechal;lics, all of which have an extremely good; moderately 
active, and extremely strong rating. 
SCORE fuWGE 
"i 
1. 00 ·- 1.99 
2.00 - 2.99 
3. 00 - 3.99 
4.00 - 4.99 
5.00 - 5.99 
6 .oo - 7 .oo 
TABLE II 
INTERPRETATION OF ArTITUDE SCORES 
FACTORS 
Evaluative Activity Potency 
(Good-Bad) (Active-Passive) (Strong:-Weak) 
Extremely bad Extremely passive Extremely weak 
Moderately bad Moderately passive Moderately weak 
Slightly bad Slightly passive Slightly weak · 
Slightly good Slightly active Slightly strong 
Moderately good Moderately active Moderately strong 
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Figure 1. Semantic Space Groupings By Central District Respondents 
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Moderately good, active, and'strong were the values of respondents· 
assigned to "5'' coordinating and advising the young farmer organization •. 
As such, this duty was not closely related to any of the other duties in 
Seman tic Space. 
All of the duties, except three, received a rating which can be 
interpreted as an extremely good evaluative rating, and these three were 
evaluated as.moderately good. Three duties were rated ae; slightly 
active, while the remainder rated moderately active. In terms of the 
potency factor, seven were rated ex~remely strong and four were rated· 
moderately strong. 
Northeast District 
When the pattern of responses are examined for the ,Nortqeast Dis-
trict, two major groupings of duties can be recognized by examining 
Figure 2. Duties one, three, and five comprise one group, with the re-
mainder falling into the second group. This resembles, to some extent, 
the pattern of the Southwest District, with the exception of some of the 
duty placements. 
Four clusters of duties can be identified for the Northeast District. 
Contained in the first one are "1'' coordinating adult education in 
vocational agriculture, and "5" coordinating and advising the young, 
farmer organization, both of which were rated as moderately good, slight-
ly active, and moderately strong. The second cluster consists of 
"4" engaging in.connnunity relations activities, valued extremely good 
and moderately active and strong, and 11 811 directing activities for 
fairs and shows, which rated extremely good, moderately active, and 
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DUTIES EVALUATIVE ACTIVITY POTENCY 
(Good-Bad) (Active-Passive) (Strong-Weak) 
1 Adult Educat:(.on 5.56 4.95 5.03 
2 Classroom Teaching 6 .15 4.73 5.92 . 
3 Occupational Programs 5.21 4.84 4. 72 
4 Community Relations 6.27 5. 37 5.92 
5 Young Farmer Organization 5.51 4. 89 5.01 
6 Future Farmers of America 6.64 5.00 6.54 
7 Contests 6.10 5 .16 5.97 
8 Fairs and Shows 6. 30. 5 .28 . 6.16 
9 Supervised Farming Programs 6. 51 5.09 6.36 
10 Agricultural Mechanics 6.50 5 .16 6.41 
11 Teacher Improvement 6.23 5.03 6.06 
Figure 2. Seman tic Space Groupings By Northeast District Respondents 
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for contests, which was valued as extremely good and moderately active 
and strong, and 11 ll11 engaging in teacher improvement activities rated 
extremely good, moderately active and .extremely strong. Comprising the 
fourth cluster are 1'6 1' advising the FFA, 11911 directing supervised 
farming programs, and 11 101' teaching agricultural mechanics, all of 
which were rated extremely good, moderately active, and extremely strong. 
For this district, the Northeast, 11511 coordinating and advising 
the young farmer organization was given a value of moderately good, 
slightly active, and moderately strong. Also, it is located in the 
cluster with 11 1" coordinating adult education for vocational agricul""" 
ture. 
Eight of the eleven duties were rated evaluatively as extremely 
good by the teachers of the Northeast District, while three were rated 
moderately good. Moderately active was the activity rating given to 
seven duties, and a slightly active rating was given to the remaining 
four duties. The teachers rated five duties as extremely strong, five 
as moderately strong, and one as slightly strong for the potency factor. 
Northwest District 
There are three groups of duties evident in Figure 3, the Semantic 
Space for the Northwest District. The first one consists of duties one 
and three; the second grou,p.consists of duties six and nine, while the 
third group contains the remainder of th.e duties. The· pattern of duties 
for this district resemqles the pattern of duties of the Northeast Dis~ 
trict more, closely than that of any of the other districts, with the 
exception of duties five and ten. 
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DUTIES EVALUATIVE ACTIVITY POTENCY 
(Good-Bad) (Active-Passive) (Strong-Weak) 
1 Adult Education 5.58 4.86 5 .15 
2 Classroom Teaching 6.23 4.88 5.98 
3 Occupational .Programs 5.10 4.80 4.97 
4 Conununity Relations 6.09 5.46 5.98 
5 Youns Farmer Orsanization 5.92 5.41 5.76 
6 Future.Farmers of America 6.56 5.31 6.53 
7 Contests 5.82 5 .19 5.73 
8 Fairs and Shows 6.20 5.28 6 .15 
9 Supervised Farming Programs 6.51 5.21 6.45 
10 Agricultural Mechanics 6.17 5.07 6.05 
11 Teacher Improvement 6.03 5 .11 5.90 
Figure 3. Semantic Space Groupings By Northwest District Respondents 
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cluster consists of three duties which are· "2" directing all classroom 
teaching activities, wlth a value of .extremely; good, slightly active, 
and moderately strong, "10" teaching agricultural mechanics, valued as 
extremely good, moderately active, an,d extremely strong, and "11" en-
gaging in.teacb,er improvement act;ivities .rated as extremely good.and 
moderately active and strong. Thetwo duties contained in.the second 
cluster are 11 611 advising the FFA and "9" directing supervised farming 
programs, both of which have a rating of extremely good; moderately 
act;.ive, and exttemely strong. 
Coordinating· and advising the young farmer.organization "5" was 
given a value of moderately good, active, and strong by the responc1ents. 
It did not fit into any cluster of duties. 
Extremely good was -the evaluative rating given .. to seven duties by 
the teachers of the Northwest District artd .a moderately good rating was 
given to the remaining four. Eight duties were rated moderately active, 
while three were rated slightly activ.e for the activity factor. Only 
four duties received an,extremely strong potency rating, six received a 
moderately strong. rating, and one received a slightly strong rating. 
Southeast District 
The duties in Figure 4, the Sell)antic Space Groupings by Southeast 
District Re.sponden1;:s, do not form any kind of group but are. scattered 
similarly to those in the CeIJ,ttal District, except for duty nine, dir-
ecting supervised farming programs, which has shifted considerably. 
Three clusters of·duties are evident in Figure 4. The first cluster 
of duties contains. "1" coordinating adult education in vocati.onal agri-






DUTIES EVALUATIVE ACTIVITY POTENCY 
(Good..:..Bad) (Active-Passive) (Strong-Weak) 
l Adult Education 5.64 4.70 5.32 
2 Classroom Teaching 6.08 4. 72 5.88 
3 Occupational Programs 5.56 4.74 5.27 
4 Community Relations 6.22 5.35 6.04 . 
5 Young Farmer Organization 5.86 5 .11 5.48 6 Future Farmers of America 6 .67 . . 4.95 . 6 .51 
7 Contests 6.11 5 .14 6.01 
8 Fairs and Shows 6.32 4.93. 6. 17 . 
9 Supervised Farming Programs 6~35 4. 91 5 .19 
10 Agricultural Mechanics 6.52 5.02 6.39 
11 Teacher Improvement 5.78 4.89 5.63 
Figure 4. Semantic Space Groupings By Southeast District Respondents 
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both rated as moderately good, slightly active, and moderately strong. 
Located in the second· cluster of duties are "7'' directing activities 
for contests, valued as extremely good, moderately active, and extremely 
strong, and 11 811 directing activities for fairs and shows, valued as 
extremely good, slightly active, and extremely strong. There are two 
duties in the third cluster, 11 611 advising the FFA, rated extremely good, 
slightly active, and .extremely strong, and '' 10" teaching agricultural 
mechanics, rated extremely good, moderately active, and extremely strong. 
Moderately good, active and strong.was the value assigned to "5" 
coordinating and advising the y9ung farmer organization by the teachers. 
It did not fit into any cluster of duties. 
Directing supervised farming programs "9" was not in the same gen-
eral location in Semantic Space for the Southeast District as it was for 
the other districts and for the state. 
The vocational agriculture teachers gave an evaluative rating of. 
extremely good to seven duties and moderately good to four duties. Only 
four duties were rated moderately active, while seven were rated slightly 
active for the activity factor. Extremely strong was the potency rating 
given to five duties and a moderately strong rating was given to the . 
remaining six duties. 
Southwest District 
There are two groupings of duties presented in Figure 5, the Seman-
t 
tic Space for the Southwest District; Duties one, three, and five com-
prise the first group, and the remainder of the duties are in the second 
group. The pattern of duties for this district, the Southwest, resembles 
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DUTIES EVALUATIVE ACTIVITY POTENCY 
(Good..:. Bad) (Active-Passive) ·(Strong-Weak) 
1 Adult Education 5.88 4.83 5.34 
2 Clas.sroom Teaching 6 .57 . 5.03. 6.35 
3 Occupational Programs 5.48 5 .14 5.13 
4 Commt,mi ty' Relations 6 .57 5.93 6.45 
5. Young Farmer Organization 5.60 5.11 5.24 
6 Future Farmers of America 6.68 5.31 6.66 
7 Contests 6.41 5.42 6.08 
8 Fairs and Shows 6.48 5.31 6.38 
9 Supervised Farming Programs 6.74 4.99 6.61 
10 Agricultural Mechanics 6.34 5.09 6.12 
11 Teacher Improvement 6.27 5.03 6.09 
Figure 5. Semantic Space Groupings By Southwest District Respondents 
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of some of the duties within the second group. 
Only two clus.ters of duties are evident in Figure 5. The first 
cluster, consisting of three dutieS!, contains "1" coordinating adult 
education in vocational agriculture, with a value of moderately good, 
slightly active, and moderately strong, "3" directing off-farm occupa..,. 
tional experience_ programs., and ''5" coordinating and advising the young 
I . 
farmer organization, with values.of moderately good, active and strong 
for tlie last.two. The second clu~ter of duties consists of "10" teach-
ing agricultural mechanics and "11" engaging in teacher improvement 
activities, both being rated extremely good, moderately active, and 
extremely strong. 
A value of moderately good, active and strong was assigned by the 
teachers to "5'' coordinating and advising the young farmer. organization. 
It·is located in the first cluster.of duties mentionec;l previously. 
An unusual characteristic of the Semantic Space.for the Southwest 
District is the high value of the activity factor given to duty four, 
engaging in community relations activities. 
Eight duties were rated extremely good by the respondents, while 
only three were rated as moderateJ,y good for the evaluative factor. 
Nine duties received a moderately actiye activity rating with two 
receiving a slightly active rating. Again, eight duties were rated as 
extremely strong with. three being rated moderately strong for the potency 
factor. 
The State 
There are three main groups in Figure 6, the Semantic Space for the 
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DUTIES EVALUATIVE .; ACTIVITY POTENCY 
(Good-Bad) (Active-Passive) (Strong-Weak) 
1 Adult Education 5.69 4.87 5.23 
2 Classroom Teaching 6.27 4.82 5.93 
3 Occupational Programs 5.37 4.89 5.16 
4 Community Relations 6.31 5.56 6 .12 
5 Youns Farmer Organization 5. 77 l:.ll 5.43 
6 Future Farmers of America 6.64 5 .16 6.56 
7 contests· 6.14 4.67 5.76 
8 Fairs and Shows 6.34 5.30 6.21 
9 Supervised Farming Programs 6 .54 . 5.07 6.21 
10 Agricultural Mechanics 6 .• 35 5 .11 6.21 
11 Teacher Improvement 6.06 5.00 5.90 
Figure 6. Semantic Space. Groupings By The State Respondents 
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three occupied approxima.tely the same location in all of the districts. 
' . . ' . 
Duty five was in the g?Oup. witl:!. one· and three in the .North.east and South-
west'Districts. 
The se.cond group consists of duties two, seven, and eleven.. These 
duties, also, are in the same appro:x;imate location in.all districts, 
except t~e Southeast District where.duty.eleven shifted. 
In.the th.ird ·group of duties are,fotir,. six, eight, nine and teQ.. · 
Except for duty nine, which shifted in the Southeast·District, these 
duties are in the same general loca~ion for all districts. 
Three clusters of duties are note~ ·in,Figure 6. The first cluster 
of duties consists of "1" coordinating adult education in vocational 
agricul, ture, and "3° directing off7 .f arm ocq1pa tional experience pro-
grams, which were rated moderateJ,y good, .sl.ightly active, and moderately 
strong. In the second cluster of d1,1ties are. "2" directing all class-
room teaching activitie.s in vocational agricul;ture, valued, as extremely 
good, slightly active, and ~oderately strcmg, and "ll" engaging in 
teache.r improvement activi~ies, valued as .extremely good and mc;>derately 
active and .. sttong. 'l'he duties conta~ned in the third cluster ar~ 
"4" enga,ging in cqmmunity relations activities, 11811 directing actiyities 
for. fairs and shows; 1'9" directing superv:ised farming programs, and. 
"101' teaching agricultural mecha,nics, all of which were val,ue rated as· 
e~t+emely good, moderately active, and .extremely strong by the teachers. 
in the state. 
Coo.rdinating :and advising the ~oung farmer qrganization "5" was 
evaluated aa moderate·ly good, active, and strong. It did not fi.t into 
any of the clusters of .duties. 
Th-e vocational agriculture teachers across the.state rated eight 
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duties as extremely good and three as moderately good, based on attitudes 
for the evaluative factor. For the activity factor, seven duties were 
rated as moderately active, while four we;re rated as slightly active. 
Five duties were rated ·as extremely strong and six were rated as moder-
ately str9ng for the potency factor. · It .is interesting to note that 
three duties, directing activities for fairs and shows (Number 8), dir-
ecting supervised farming progral!ls (Number 9), and teaching agricultural 
mechanics (Number 10) all have a potency score of 6.21. Also, the .simi-
larity of patterns of the duties in Semantic -Space aiµong,the five dis-
tricts and the state should be.noted. 
Self-Evaluation of Success 
The same eleven.concepts u9ed to obtain the attitudes of the voca-
tional agriculture teachers toward the:i,r duties were used to obtain.the 
self-evaluation of success scores for each of the duties. The teachers 
were asked to rate themselves as to how successful they felt they were 
in each duty area. A seven-point .scale was used with one being unsuc-
cessful, four neutral, and seven successful. 
In Table III are the mean self-evaluation scores o~ success for tb,e 
teachers in each of the five supervisory.districts and for the state as 
a whole. In all districts, duty six, advising the FFA, was the duty in 
which the teachers ranked themselves most successful, although some dis-
tricts .have an equal success score for some of.the other duties. Like-
wise, most of the teachers in all districts ranked themsleves lowest in 
success in duty three, directing off"'."farm occupational experience pro-
grams and in duty five, coordinating and advising the young farmer 













RESPONDENTS' SELF-EVALUATION OF SUCCESS IN DUTY PERFORMANCE 
DISTRICTS 
DUTIES Centr?l Northeast · Northwest Southeast Southwest 
Adult Education 4.6 4.1 5.0 4.7 4.4 . 
Classroom Teaching 5.3 5.8 5.5 5.7 6.0 
Occupational Programs 4.1 4.1 4.4 3.9 4.2 
Community Relations 5.6 5.5 5.7 5.8 6.0 
Young Farmer Organization 4.3 3.4 5.3 4.1 4.1 
Future Farmers of America 5.6 6.0 5.9 6.0 6.0 
Contests 5.0 5.7 5.4 5.5 5.6 
Fairs and Shows 5.6 5.7 5.8 5.7 6.0 
Supervised Farming Programs 5.6 5.7 4.3 5.8 6.0 
Agricultural Mechanics 5.3 5.7 5.7 5.3 5.8 
















and the Southwest, the teachers ranked themselves least successful in 
duty five. The teachers in the Northeast District gave themselves a 
score .of 3.4 for coordinating and advising the young farmer orgq.qization, · 
duty five, which can be interpreted as slightly unsuccessful• A similar 
interpretation can be made for .the score of 3.9 of the teachers in the 
Southeast District for duty three, directing off-farm occupational exper-
ience programs. On the state basis, eight duties received a moderately 
successful score, while three received a slightly successful score by 
the respondents. 
Rank Order,of Priorities 
A rank order of priorities of duties was established on the overall 
attitude scores, which were.obtained by the Semantic Differential from 
the teachers . and for comparison, the self-.evaluation of success scores. 
The priorities of duties by· the teachers of each of the districts and 
for the state are indicated in Table IV. 
Duty six, advising the FFA, ranked first, based on the mean attitude 
and self-evaluation of success scores of the teachers in all the dis-
tricts with the exception of the Southwest District, in which the teach-
ers ranked it second, based on attitude scores. In tb,e majorit;:y of the 
cases, duty three, directing off-farm occupational .experience programs, 
received the lowest rank by respondents, based on attitude and self-eval-
uation of success scores. The Northeast District was an exception 
because the teachers ranked this duty ninth on self-evaluation of 
success scores, and the Northwest and Southwest District teachers ranked 
it tenth on self-evaluation of success. 
Duty five, coordinating and advising the youngfarmer organization, 
TABLE IV 
RANK ORDER OF PRIORITIES OF DUTIES BASED ON MEAN SEMANTIC DIFFERENTIAL 
AND SELF-EVALUATION SCORES 
DISTRICTS 
Central Northeast. Northwest s'outhea'st' Southwest STATE 
DUTIES SD ·SE SD SE SD SE SD. SE SD SE SD. SE 
1. Adult Education 10 9 9 9* 10 9 10 9 9 9 10 9 
2. Classroom Teaching 7 6* 8 2*' 6* 5* 6 4* 5 1* 7 2 
3. Occupational Programs 11 11 11 9* 11 10 11 11 11 10 11 10 
4. Community Relations 2* 1* 5 8 4 3~ 3 2* 1 1* 2 4* 
5. Young Farmer Organization 8 10 10 11 6* 8 7* 10 10 11 9 10 
6. Future.Farmers of Alllerica 1 1* 1 1 1 1 1 1 2 1* ' 1 1 
7. Contests 5 8 7 4* 9 7 5 7 6_ 7 6 6* 
8. Fairs and Shows 2* 1* 4 4* 3 2 4 4* 4 1* 4 4* 
9. Supervised Farming 
Programs 4 1* 3 4* 2 11 7* 2* 3 1* 3 2 
10. Agricultural Mechanics 6 6* 2 4* 5 3* 2 8 7 6 5 6* 
11. Teacher Improvement 9 5 6 2* 8 5* 9 6 8 8 8 6* 
SD - Rank based ort Semantic Differential Score * - Tied Vl 
SE - Rank based on Self~Evaluation Score N 
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ranked ninth, based on attitude scores and tenth, based on self-evalua• 
tion of suceess scores on a state-wide basis. The highest rank given to 
this duty was by.the Northwest District teachers, who.ranked it.sixth on 
the attitude scores and eighth on s~lf-evaluation scores. 
In the Central District, four duties tied for first place, while in 
the .Southwest District five duties tied for first place, all based on 
the self-evaluation scores indicated by the teachers. 
Relations~ip of Attitudes Between Coordinating 
and Advising the Young Farmer Organization 
and the Other Duties 
The Semantic Differential was used to obtain the attitude scores of 
the vocational agricu],ture teachers toward eleven of their major duties. 
The Pearson Product Moment Correlation was used to determine the corre-
lation between.the attitude of the vocational agriculture teacher toward 
coordinating and advisin_g the.young farmer organization, duty five, and 
his attitude toward each of his other, duties. In addition, a multiple 
correlation coefficien~ _was calculated between all duties and duty five. 
These correlation coeffic::ien'!=s are.outlined in Table V. All,of the 
correlation coefficients between duty five and the other duties were 
significant at -the .01 level of confidence, except for dl,J,ty ten, teaching 
agricultural mechanics, which was significant at ·the .05 level. 
For the purposes of this study, correlations·between 0.400 and 
0. 599 are cons.idered high and above 0. 600 are. considered as_ extremely 
high. Hi~h correlations were found between duty one, coordinating adult 
education in vocational agriculture, and duty five, coordinating and 
advising the young farmer organization. 
TABLE V · 
CORRELATION COEFFICIENTS OF ATTITUDES TOWARD DUTIES 
DUTIES 2 3 4 5 6 7 8 9 10 IL 
1. Adult Education .394 .378 .263 .467 .228 .255 .189 .260 .187 .241 
2. Classroom Teaching .26.6 • 351 .254 .370 • 398 .311 .343 .299 .321 
3. Occupational Programs .227 .305. .166 .185 .108 .242 .151 .107 --. 
4. Community Relations .315 .414 .366 .412 .295 .237 .231 
5. Young Farmer · Organiza.tions .276 .242 .200 .262 .146 • 216 - . 
6. Future Farmers of America .417 .383 • 449 .322 .265 
7. Contests .583 .411 .306 .298 
8. Fairs and Shows .415 .271 .298 
9. Supervised Farming Programs .347 .360 
10. Agricultural Mechanics .303 
11. Teacher Improvement 
Table Values r.Ol = .148 
r _05 = .113 Vt 
.i::-
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The only correlations which were not significant at the .05 level 
of confidence were between three of the other duties, duty three, direct-
ing off-farm occupationa1 experience programs, and between duty eight, 
directing activities for fairs and shows, and duty eleven, engaging in 
teacher improvement activities. 
High correlations are noted between duty four, engaging in community 
relations activities, and duty six, advising the FFA, and duty eight, 
directing activities for fairs and shows.· Also, high correlations be-
f:ween duty six, advising the FFA, and duty seven, directing activities 
for contests, and duty nine, directing supervised farming programs, are 
noted. Correlations between duty seven, directing activities for con-
tests, and duty eight, direcUng activiti,es for fairs and·shows, and 
du~y nine, directing supervised farming programs, were high. Finally, 
between duty eight, directing activities for fairs and shows, and duty. 
nine, directing supervised farming programs, the correlations were high. 
The .multiple correlation coefficient of 0.537 was significant at the .• 01 
level of confidence. ' 
Relationship of Self-Evaluation of Succress. 
Between Coordinating and Advising the 
Young Farmer-Organization.and the 
Other Duties 
The self-::evaJ,uation of success.was obtained from the vocational 
agriculture teachers on a seven-point scale on which the teachers were 
to rate themselves a1;1 to,how successful they felt they were in each duty. 
Again, the Pearson .. Product Moment Correlation was used to determine the 
correlation coefficients which are shown·in Table VI.· Only two correla-
TABLE VI 
CORRELATION OF COEFFICIENTS OF·SELF-EVALUATION OF SUCCESS TOWARD DUTIES 
DUTIES 2 3 4 5 6 7 8 9 10 11 
1. Adult Education .226 .308 .271 .521 .181 .222 .201 .193 .197 .281 
2. Classroom Teaching .144 .463 .034 .609 .576 .590 .589 .418 .501 
3. Occupational Programs. .115 .323 .057 .119 .079 .085 .079 .125 
4. Community Relations .126 .501 .426 .486 .463 .301 .434 
5. Young Farmer Organization .046 .121 .114 .040 .073 .068 
6. Future Farmers of America .624 .646 .600 .400 .534 
7. Contests • 729 .545 .328 .436 
8. Fairs and Shows .615 .332 .426 
9. Supervised Farming Programs .432 .448 
10. Agricultural Mechanics .467 
11. Teacher Improvement· 
Table Values r . 01 = .148 
r. 05 = .113 VI 
°' 
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tions were significant at the .01 level of confidence between duty five, 
coord:inat:l,.ng and advising the young farmer organization. These were 
duty one' coordinating adult education in vocational agriculture and duty 
three, directing off-farm occupational experience pt"ograms. At the . 05 
level of confidence, the correlations between duty five and duty four, 
engaging in connnuni~y relations activities, and duty seven, directing 
activities for contests, and duty eight, directing activities for fairs 
and shows were significant. 
A large number of the correlations were rated as high, and six were 
rated as extremely high. There also were a number of duties which did 
not have a significant correlation. The highest correlation, .729, was 
between duty seven, directing activities for contests, and duty eight, 
directing activities for fairs and shows.. The.multiple correlation 
coefficients for the self-evaluation of success for all the duties was 
.569, which is significant at the .01 level of confidence. 
Relationship Between .Attitude and 
Self-Evaluation 
The Pearson.Product Moment Correlation was used te> determine the 
correlation coeff.icients between the attitudes of the vocationaJ,. agri-
culture teache:rs toward their dut:les and the indicated self-evaluation 
of succe!?s scores in tqose duties. Table VII contains these correla"'-
tions, 
TABLE VII 
RELATIONSHIP BETWEEN RESPONDENTS ATTITUDE TOWARD 
AND SELF-EVALUATION OF PERFORMANCE OF DUTIES 
DUTIES 
1. Adult Education 
2. Classroom.Teaching 
3. Occupational Programs 
4. Community Relations 
5. Young Farmer Organization 
6. FFA 
7. Contests 
8. Fairs and Shows 
9. Supervised Farming Programs 
10. Agricultural Mechanics 
11. Teacher Improvement 
Table. Values r .01 = .148 













All of the correlations between.the teachers' attitudes toward 
their duties, as obtained by the Semantic Differential and their self-
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evaluation of success toward each of the eleven.duties, were significant 
at the .01 level of confidence, except duty six, advising the FFA, which 
was not significant, while duty nine, directing supervised farming pro-
grams was significant at the .05 level. The highest correlatiori., • 375, 
was for duty three, directing off-farm occupation experience programs. 
CHAPTER V · 
SUMMARY, CONCLUSIONS, AND RECOMMENDATIONS 
The major purpose of this study was to identify the relationship 
between the vocational agriculture teacher's attitude toward coordinating 
and advising the young farmer organization and his attitudes toward his 
other duties. In order to accomplish this, seven specific objectives 
were formulated and served as guidelines for the design and conduct of 
the investigation. 
The instrument used to obtain.the attitudes of the vocational agri-. 
culture teachers toward eleven of their major duty areas was tqe Semantic 
Differential. Al;so, a self~evaluation of ·success for each of the duties 
was obtained from the teachers and recorded on a seven-point scale. 
The investigator administered the instrument to the vocational 
agriculture teachers at their regularly scheduled P.I. '(Professional 
Improvement) meetings. An attempt was made to attend these meetings in 
each district with the district supervisor. When this could not be done, 
the district supervisor filled in for the investigator. 
Data presented in Chapter IV were collected from 305 of the 387 
vocational agriculture teachers in the State of Oklahoma. This repre-
sents 78. 81 percent of the populatio11. · 
The mean attitude and self-evaluation of success scores of the 
teachers were calculated for each of the five supervisory districts and 
for the state as a whole. A mean score for each of the three attitudinal 
60 
factors, evaluative, ac:tivity; and potency was also calculated. The 
Pearson Product Moment Correlation was used to determine the correlation 
between the attitudes towaJ;"d duties, the self-evaluations of success 
toward duties, and the attitudes and self-evaluation of success toward 
duties. 
The.purpose of this chapter is to sununarize the findings, to pre-
sent: conclusions drawn. from these findings, and to offer recommendations 
based on the findings. 
Summary and Conclusions 
The findings of the study are :summarized in. this section and provide 
a basis for reaching a series of conclusions. 
Attitude Toward Duties 
When scores given.by each rE!spondent.were totaled, the highest mean 
attitude score given was to advising the FFA, which was rated as extreme-
ly favorable. Conversely, directing off-farm occupational experience 
programs was given the lowest score .. based on at;:titudes held by all 
respondents~ The Central, Southeast, and Southwest Districts.rated dir-
ecting off..;.farm occupational experience programs as a moderately favor-
able duty, as contrasted to the teachers of the Northeast and Northwest 
Districts, which gi:i.ve the item only a slightly favorable rating. Coor-
dinating and advising the young fa,rmer organization was rated moderately 
favorable by all districts. Two duties, engaging in conununity relations 
activities, and directing supervised farming programs, were rated as 
extremely favorable on a state-wide basis. The.highest rating given to 
any one duty was by the Southwest District teachers to engaging in com-
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munity relations activities, while the lowest rating was given to direct-
ing of f~farm occupational e~perience programs by the Northeast District 
teachers. 
It was not .surprising to learn that advising the FFA received the 
highest attitude score, and it -is concluded that, based on attitudes, 
this is the favorite duty of a majority of the vocational agriculture 
teachers. Another finding that was not surprising is that of rating 
directing off-farm occupational experience programs lowest on attitudes. 
A conclu~ion drawn from this finding is, since it is the latest duty 
area for vocational agric;ulture ~eachers and only a few programs of.this 
type are in operation, that this is the reason for the teachers' low 
attitude toward it. A reason for.this could be that teachers favor.tra-
ditional programs. which have been successful. The favorable attitude 
toward coordinating and advising the.young farme~ organization was 
expected because much emphasis has be.en put on this. duty. since the form-
ati.on of the Young Farmer Association of Oklahoma. 
Evaluat;ive, Activity, and Potency Factors of the Attitudes 
Three clusters of duties were evident for the Semantic Space of the 
state. The first one consisted of coordinating adult education in voca-
tional agriculture. and directing off-farm occupational experience pro-
grams, which were rated as moderately good, slightly active, and 
moderately strong. In all districts, except in the Northeast and North-
west Districts, these two duties were located in a similar area in 
Semantic Space. In these two districts, the duty was located in the 
slightly strong category for a potency factor. The Central District and 
the Southwest District rated the duty as moderately active. 
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The second cluster of duties cQnsists of directing all classroom 
teaching activities, rated extremely good, slightly active, and moderate-
ly strong, and engaging in teacher improvement activities, rated e~treme-
ly good and modeJ;"ately active and strong. · Ver_y similar ra~ings were 
given by teachers of all districts, except those in.the Southeast Dis-
trict, which lowered the·duty score some. 
Engaging .in. comnn,mity relations act;:ivities, directi-q.g activities 
for fairs and shows, directing supervised· farming .programs, and .teaching. 
agricultural mechanics, comprise the. third cluster of duties. All 
duties were rated extremely good, moderately active, and extremely 
strong. The Northeast.and Northwest.District ·teac'Qers rated engaging in 
connnunity relations activities as ext~emely strong and moderatly active 
and passive. The.Sou~heast District teachers rated directing activities 
for fa~rs and shows as extremely strong, slightly active, and moderately 
strong, and directing supervised farming prog.rams was given an exttemely 
good, slightly acti-ve, and moderatly strong rating. The Southwes_t Dis-
trict teachers rated directing supervised farming programs as extremely 
good~ slightly active, and ext~emely st;:rong .. 
Coordinating and . advising the young . farmer organization was .. rated 
as moderately good, active -an,d strong by the teachers in all districts, 
except by those of the Northeast Dist~ict, who rated it moderately good, 
slightl,.y active, and .moderately st:rong. 
There was a difference in the location in Semantic Space of coor-
dinating and advising the young fa-rmer.ore;anization and coordinating the 
.. I ' . .. . ; 
adult education in vocational agricu.lture, in most of the supervisory 
districts. A conclusion, based on this finding, .is tha.t ·the .vocational 
agriculture teachers do not associate the two and do .not consider the 
63 
possibility of using the young.farmer organization to meet their contrac-
tual adult education requirements. 
Another difference in the-location in.Semantic Space is that of 
directing activities for contests, and directing activities for fairs 
and shows. It is concluded that most vocational agriculture teachers do 
not consider these as similar duties. 
The close locat.ion of directing all classroom teaching activities 
and engaging in teacher improvement activities, leads to the conclusion 
that teachers associate. the latter duty as one which Cqn cc;mtribute to 
the improvement of performance for the first duty. 
Engaging in community relations activities is located close to dir-
ecting activities for fairs and shows, which brings the conclusion that 
teachers perceive the latter ~uty as a means for fulfilling .the obliga-
tions for the first duty. 
Self-Evaluation of Success 
The highest score in this category was given to advising the FFA, 
which also corresponded with the.highest attitude score~ The teachers 
of the Northeast; Southeast, and Southwest Districts scored themselves 
as extremely successful, while. the . teachers . of the Central and Northwest .. 
Districts scored themselves as moderately successful. 
Two duties, directing off-farm occupational experience programs and 
coordinating and advising the.young farmer organization, received the. 
lowest scores based on success. The teachers of all districts except the 
Southeast, scored themselves as moderately successful for directing off7 
farm occupati.onal experience programs, while these teachers rated them-
selves as slightly unsuccessful~ For success.in coordinating and advis-
64 
in8 the young farmer organization, the Northwest District responP,ents 
scored moderately sucC'essful. The Central, Southeast, and Southwest 
District respondents scored slightly successful, and the Northeast Dis-
trict response was slightly unsuccessful. 
On 'the state basis, eight duties received a moderately successful· 
score, while three received a slightly successful score. 
The fact that the teachers rated themselves most successful in 
advising the FFA is not surprising because the FFA in Oklahoma has an 
excellent record of achievement in its many activities. 
The teachers of the Northeast District did not rate themselves as 
successful in coordinating and advising the young farmer organization. 
The fact that there are only two chartered chapters in the district is a 
possible reason for this score. On .the other end of the scale, the 
Northwest District has 23 chartered chapters, and the teachers rated 
themselves moderately successful. The Central District with 15 chapters, 
the Southeast District with six chapters, and the Southwest District with 
17 chapters, all rated low in this duty. A reason for this could be 
that the teachers feel that they have not fully met their obligations in 
this area. 
Tied with the above low score was the one.for directing off-farm 
occupational .experience programs. It is concluded that a large majority 
of the teachers have not been successful in this area. 
Rank Order of Priorities 
Based on the Semantic Differential score. (attitude) and the self-
evaluation of success score, the vocational agriculture teacbers in the 
state ranked advising.the FFA as first on priorities, with the exception 
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of the Southwest District teachers, who ranked it second on -Semantic 
Differential score. Directing off-farm occupational experience programs 
ranked last, except on the self-evaluation scores in three districts. 
The Northeast District teachers ranked this duty ninth, while the North-
west and Southwest District teachers ranke.d it tenth. On a state basis, 
coordinating and advising the young farmerorg9nization ranked ninth, 
based on Semantic Differential scores and tenth, based on self-evaluation 
scores. The ranking by the teachers of the districts varied from six.to 
ten on Semantic Differential scores and eight to eleven on self-evalua-
tion scores. 
Four duties tied for first in the Central District, and five tied 
for first in the Southwest District. 
Since advising the FFA received the highest rank of priorities of 
duties, based on attitude sc;ores obtained by the Semantic Differential 
and the self-.evaluation of success scores, it can be concludep that voca-
tional agriculture teachers consider this their main duty. It ·is con-. 
eluded that· since directing off-farm occupational experience programs 
was rated lowest .on priorit;ies, that most of the teachers do not cqnsider 
this as an important duty. 
Goordin9ting and advising the young.farmer organization rated rela-
tively' low on the rank order of priorities. A conclusion from this 
finding is that this duty is not fully accepted as an area of responsi-
bility of the vocational agriculture teachers, even though the attitude 
scores were favorable. 
The Central and Southeast District teachers both had·several duties 
that were tied for first on priorities, based on self-evaluation of .suc-
cess. It is concluded that they believe they are equally successful in 
a number of duties. 
Relationship of Attitudes Between Coordinating and Advi$ing the Yol,lng 
Farmer Organization and the Other Duties 
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All of the correlation coefficients between coordinating and advis-
ing the young farmer orgq.nization and each of the other duties were 
significant at the .01 level of confidence, except teaching agricultural 
mechanics, which is significant at the .. 05 level ·of confidence, The 
highest correlation between coordin.;iting and advising the young farmer 
organization and the other duties was coordinating adult education in 
vocational agriculture. 
The correlations between all the other duties were significant at 
the .01 level of c9nfidence, except between directing off-;-farm occt,ipa-
tional experience programs, directing activities for fairs and shows, and 
engaging in teacher improvement activities, which were not significant. 
Since significant correlation coefficients at the .01 and .05 levels. 
of confidence were .indicated bet;ween coordinating and advising the young 
farmer organization and the other duties, it is concluded that if the 
teachers' attitudes toward.this duty were favorable, it would also be· 
favorable toward the other duties. 
Also, the fact that the correlations between all the other duties 
were significant at the .01 level of confidence, except for three duties, 
would tend to substantiate the above conclusion. 
Relationship of Self-:-Evaluation of Success Between Coordinating,and 
Advising the Young Farmer Organization and the Other Duties 
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Only two co.rrelation coefficients between coordinating and advising 
the young farmer organization and the other duties were significant at · 
the .01 level of confidence.· These were coordinating adult education in 
vocational agriculture and directing off-farm occupational experience 
programs. The correlation coefficients between coordinating·and advising 
the young farmer organizati·on and engaging in community relations acti-
vities, directing activities for contests and directing ,activities for 
fairs and shows, were significant at the .05 level of confidence. 
There was no significance between the correlation coefficients 
between four of the other duties. Three of the other duties had corre-
lation coefficients which were significant at the .05 level of confidence 
while the remaining duties had a correlation coefficient which was sig-
nificant at the .01 level of confidence. 
Since the correlation coefficients between the self-evaluation of 
success scores between coordinating and advising the young farmer organ-
ization and coordinating adult education in vocational agriculture, were 
significant at the .01 level of confidence, a conclusion formulated from 
these findings is that the teachers feel that when they are successful 
in coordinating and advising the young farmer organization, they are also 
relatively successful in the other duties. 
Ag~in, there were numerous significant correlations between the 
other duties, indicating that the teachers believe that if they are 
successful in certain duties, they will also be successful in other re-
lated duties. 
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Relationship Between Attitude and Self-Evaluation 
The .. correlation coefficient 'between Semantic Differential attitude 
score and self-evaluation of success score coordinating and advising the 
young farmer organization was significant at the .01 level of confidence. 
This level of confidence was also true for eight other duties. The 
correlation coefficient for directing supervised farming programs was 
significant at the .05 level.of confidence; whereas, there was no signi-: 
ficance for advising the FFA. The highest.correlation coefficient was 
for directing off-farm· occ~pational experience programs. 
Due to the finding that the correlation coefficient.between the 
Semantic Differential attitude score and the self-evaluation of success 
score for coordinating and advising the young farmer organization was 
significant at the .01 level of confidence, it is concluded that the 
teachers with favorable attitudes toward this duty are also successful 
in this area. 
This conclusion holds true for .most of ·the other duties. The high 
correlation for directing off-farm occupational experience programs leads 
to the ·conclusion that since both the Semantic Differential and the 
self-evaluation scores were low for this duty, that the teachers' atti-
tudes are not favorable toward this duty; therefore, they are.not suc-
cessful in this area. 
An unusual finding is noted for advising the FFA, which had high 
attitude and self-evaluation scores, but showed no significant correla-
tion. 
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Recommendations and Implications 
The findings of this study and the review of related literature pro-
vide a basis for the following recommendations by the investigator for 
consideration by those who are responsible for teacher education and 
supervision. 
1. All programs of teacher education should continue to direct 
emphasis toward coordinating and advising the young farmer organization, 
as well as emphasizing other continuing and new programs as demanded by 
changing conditions in agriculture and society at large. 
2. Emphasis, provided through the student teaching program, should 
make clear that the young farmer organization can most readily be used 
for meeting contractual requirements for adult education in vocational 
agriculture. 
3. Priorities given any new program forthcoming should demand 
careful consideration of comparative values to both secondary schoo1 
students and adults in agriculture. 
4. Recognizing the study finding that success in a duty is closely 
related to attitudes toward that duty and, further recognizing that 
attitudes can change, leaders in teacher education and supervision should 
seriously consider extensive provisions for field seminars or short 
courses to fully explain new programs and aid teachers in implementing 
them. 
5. All persons with administrative and supervisory responsibilities 
should give attention to the need to recognize teachers who have success-
ful programs in new areas, such as the young farmer organization to the 
same degree that they continue to recognize successful performance in 
traditional programs. 
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The purpose of this study 1a to measure the valuee of ll8ltda coa-
cepts· .. ·about· :the duties of a Vocational Agriculture Tea~er 1'7 having 
teachers judge these concepta against a series of deec:d.peS. terma. J'a 
completing thie fot'lll, please ·make ,.ou-r j~ OU: t1W Mela of wha 
these concepts really mean to ?OU.. On each page of th:la 1:1.nklet, you 
will find a different concept to be judged and beneath each are ten set• 
of terms. 
Here is how you will use these aealeai: 
ADVISING THE FFA 
Worthless : : : :. : : . Valuable - _.,_,_ - - ~ .............. ...,._..... 
If you feel that the concept is related more closely to· oue term of 
the scale, place your mark on the side of the scale toward that term~ : 
The stronger the rel,ati;onship you feel the concept ha·s with the teni, the 
closer your .mark should be toward the term. However, if you feel that 
the concept is equally related to the tel'l!is at either end of the acale, 
place your mark in the middle blank.· 
I~ is your first impression, the immediate "feelings" about the 
items, that is desired. Do not worry or puzzle ovet :f.Ddividual itella. 
COORDINATING ADULT EDUCATION 1N VOCATIONAL.AGUCULmlE 
' .. 
Worthless : = : : · : : . "41uable ....,...__ ~ .............. ...........,.. ............ ~ .............. 
. 1 
Voluntary ~:_:_:__..:_:_:_.:_.._ Required 
Bf fecUve . : : : : : : Ia.effective . .........,... ~ .............. ...--.... _._..., ~--. 
u.tenhbte _:_:_:_:_:_:_ Deairallle 
.AcUw : : . : : . : : '*salve ............................................... .....--. ................... 
. ' 




DIRECTING ALL CLASSROOM TEACHING ACTIVITIES IN VOCATIONAL AGRici:Jt.TURE 
Worthleas : · : : : : : V.aluable - ---- - __.,....,._..--....-.. ~~ 
Voluntary : : : : : : Required _____ ....,..._...,.__...,,_.........,._. ............ 
Effective : : : : : : Ineffective ____ ....,.__...........,_~ 
Good : : : : : : Bad -- - - - _..,.._ .._........ ~ 
Unnecessary : : : : . : : .. Necessary 
----------~-............--
Undesirable : : : : : : 'De$irable - _..,....... ~ - - ------ __...... 
Active : : : : : : Passive - __.,,_, ~ - ~ .....,_.... -
Useless : : : : : : Beneficial -----...........-.---
Progressive : : : : : : Moderate 
. . ____. ---~ - ~ ..........,.._ .............. 
Weak· : : . : : : . : . Strong - - -..-..-- - ___,........... .........,_. _......_ 
DIRECTING O.FF•FARM OCCUPAT.IONAL EXPER~ENCE ;rROGRAMS 
Voluntary : : : : : : Required ...,._. -- ._...,,... - .__...._ ~ ............... 
Ef fect1ve : : : : : : Ineffective 
~-----~..,_.......... 
Good : : : : : : Bad 
__._,,_-~~~ .............................. 
Unnecessary · : : : : : : Necessary .............. -~....,,....._..·._...._~ ............ 
Uaoesirable : . : : : .; : Desirabl.e 
............,__..,...,......_,.....-~ ............... ~ 
Useless : · : t · . : ' : ltenef icial ---- ____.. ~ .....,.._ ~ - ---- . 
Progressive : . : . t : : : . :MOderate _,.,..._ ----- ............... ....._. ~-...-....- ............... 
ENGAGING IN COMMUNITY RELATIONS ACTlVItlE.$ 
Worthless : · : : : 2 = Valuable ............................ ......,._ ______... ............... ~~ 
Voluntary _:_:_:_:_t_:_ Ree}Df.red 
Effective · : · : : ' : : keftective ---- .............. ----- - ............. ~ ............... 
Unnec~ssary _:_:_:_:_:_:_ Neeesaary 
Undesirable : : : : : : Desirable 
~_.,..___..........,_~~ .............. 
Voluntary _:_:_:.:_t .. : __ :_:_ Requiretl 
tJnnec-essary ;.,__:_=~=-•-•--....=- ·a.ceaury 
Ulldesirable -=-=-'-"-*-:- l'asira?ale 
Aet1ve _:_:._:_,_._,_ f*8eive· 




Worthless : : ~ : : 1 Valuable 
~ ............. ......,.._. - .___.... ........... ...........,._ 
Voluntary _:--..._:_:_:._1__;__:........_ Requirecl 
Effective__.;.._:_:_:~:_:_:........_ Ineffective 
Good . : : : :. : t Bad - - -- ...,.._...._. .......... ....._...... ~ 
Undesirable. . , : : : : : : ; Desirable 
~ - ....._,_ ...,._...... ----- .......,....... .............. 
J;lrogre.ssive _:_:_:_:_:_:_ .Mo4erate 
Dll:mcn:I(; ACTIVltIS Paa CONTES'tl 
Uudea1rab1e ,.;__.,:_1_:_1_1......_1_0 1e&:ln1Jle. 
Act.ive ~ I : : I . I Pautft -------. . 
Vaeless : I .• : I . I . r 8aneft.0Sd·. __,..._,................_ ............. .........,........._...... ............... ~ 
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DIRECTING ACTIVITIES FOR FAIRS AND SHOWS 
Worthless : : : : : : Valuable -----------
Voluntary . : ·: : : : : Required 
----~--
Effective : : : : : : Ineffective -------- - ---- -
Good : : : : : : Bad ------------
Unnecessary : : : : : : Necessary -------.-,......--
Undesirable : : : : : : Desirable 
--------......-~ 
Active : : : : : : Passive ______ .........,_~ 
Useless : : : : : : Beneficial ________ _...,___ 
Progressive --=-=-=--._:_:_:_Moderate 
Weak : : : : : · : 
~ - ...........__ - ----- __....... - Strong 
DIRECTING SUPERVISED FARM!NG.PROGRAMS 
Worthless : : : : : : .. Valuable ._.__ - ._ ~ ----.. ___,_ ......._. .. 
Voluntary : : : : : : . Required ------ - ~ .....,__.,... -
Effective : : : : : : Ineffective - -- ....._,_.,___ ---- --- - -
Good : ·:· : : : : Bad - ~ ....__ _...._ ~ ---- -
Unnecessary . : : . . : : : . : Necessary 
-..---~~-........_~ 
Undesirable : : : ·: : : Desirable 
....._.__ - - ....__,.... - _.,._ -.-
Active : :. ; : : : Passive 
...........,_ ----~ - ----~ ............... 
Usele·ss : : : : : · : lenef icial - - ~ --- - ..._...,...,. ~ 
Pirogressive : : : : : : · . Moderate .....,.__ - ..........._._ ~~-..-.... ~
Weak_: __ ~___,,:_:_:_:_ Strong 
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Undesirable : : : : : : DIMU:abla 
~~ - ,...__. ....................................... 
t ., 
Active , · · · · .. · · .---. •........._..-•_ •____.. o_......._ ~ ~ Passive 
Useless 
Procrressive , : ·. : ; : : · : ·Moderate 
0 - ------ ------ - ............................................ 
Stroq 
Ineffective 
v.i- _1_:_1,___1_:_1__:_ 8-efielat 
Progren:lve : : : : : : Moderate . ~ ................................................. ~ .......... 
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Score yourself as to how successful you believe you are in each of 
the following areas: · (!•unsuccessful; 7•successful) Circle onF number: 
! 
Unsuccessful. S\,lccesaf ul 
1. Coordinating Adult Education in 
Vocational Agriculture: 1 2 3 4 s 6 7 
2. Directing All Classroom Teaching Acti-
vities in Vocational Agriculture: 1 2 3 4 5 6 7 
3. Directing Off-Farm Occupational 
Experience Programs: 1 2 3 4 5 6 7 
4. Engaging in Community Relations 
Activities: 1 2 3 4 5 6 7 
s. Coordinating and Advising the Young 
Farmer Organization: 1 2 3 4 5 6 7 
6 •. Advising the FFA: 1 2 3 4 5 6 7 
7. Directing Activities for Contests: l 2 3 4 5 6 7 
8. Directing Activities for Fairs and 
Shows: 1 2 3 4 5 6 7 
9. Directing Supervised Farming Programs: 1 2 3 4 s 6 7 
10. Teaching Agricultural Mechanics: 1 2 3 4 5 6 7 
11. Engaging in Teacher Improvement 
Activities: 1 2 3 4 5 6 7 
DATA SHEET 
Do you now have a Young Farmer Chapter? _________________________ __ 
. If so, for how many years?~--------------------------------.-..---~ 
Did you organize it?-----------------------------------------~ 
If you do not now have one, have you ever had one? _________ _ 
If not, have you attempted to organize one? _____________ _ 
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